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Five key areas of action
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Five key areas of action

Culture

Rules

AccessFamiliarity

Trust

bit.ly/ai-whitepaper2025
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Five key areas of action

– Culture: departmental, 
disciplinary, regional, etc

– Rules: principles, policies, 
guardrails, guidelines, etc

– Access: equitable availability 
of AI & infrastructure

– Familiarity: awareness, 
comfort, skill, etc

– Trust: between teachers, 
students, leaders, AI, etc

Culture

Rules

AccessFamiliarity

Trust

bit.ly/ai-whitepaper2025
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CRAFT applied: Two lane 

approach to assessment
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John Nash - https://www.youtube.com/watch?v=Dw1EzKxiqQc
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Developing contemporary capabilities

– Which app would you use to create a balance sheet for an 
annual report?

– For these technologies, do we:

– Restrict their use per assessment

– Or, help students learn responsible & productive ways to use them?
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The challenges with traffic lights and scales

1: AI for planning, idea generation, research

2: AI for editing and improving clarity

3: AI for drafting text, refining, evaluating

4: Full AI

How do you know?

How do you restrict?

“Any restrictions that cannot 

be enforced harm 

assessment validity” 

– Phill Dawson

Lights and scales and 

numbers imply a linear 

gradation of AI use in 

assessment.
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A different metaphor: AI × assessment menu

As a critical friend - Soups

– Suggest analyses

– Provoke reflection

– Provide study/organisation tips

– Practicing

Getting started - Entrees

– Suggesting structure

– Brainstorming ideas

Engaging with literature - Bread service

– Suggesting search terms

– Performing searches

– Summarising literature

– Identifying methodologies

– Explaining jargon

– Fixing reference list

Generating content - Mains

– Writing some text

– Making images, video, audio

– Making slidedecks

Analyses - Lighter mains

– Performing analyses of data, text

– Suggesting counterarguments

Editing - Coffees

– Editing tone

– Improving clarity and readability

– Fixing grammar

– Shortening

Feedback - Desserts

– On all of the above elements

– Specifically on rubric criteria
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Two-lane approach to assessment

Lane 1 Lane 2

Purpose of 

assessment

TEQSA alignment

Scale of operation Mainly at program level Mainly at unit level

Security & integrity Observed, in person Not observed live

Position on 

generative AI

May or may not be allowed by 

examiner

As relevant, use of AI scaffolded & supported

Assessment of learning

Assessment for learning

Trustworthy judgements of capability

Equipping students for a world of AI
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Two-lane approach at a program level

– Graduate Certificate in Educational Studies

EDPR5001 EDPR5002 EDPR5003EDPR6012

1 32 3 1 2

4

1 2 3 1 2 3

Lane 1: Hurdle, interactive 

oral assessments

Lane 2: Menu, acknowledge 

AI, scaffolded.
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Main messages of the two-lane approach

Student learns?

AssessmentAssessment

Student activity

Award/qualification

Academic 

integrity

Yes

Generative AI

No

Teacher’s role: 

Design meaningful 

lane 1 assessments

Teacher’s role: Help 

students learn 

alongside AI

Teacher’s 

role: Police
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Building familiarity: open access resources

bit.ly/educators-ai bit.ly/students-ai
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CRAFT applied: Two-lane approach to assessment

Culture

Rules

AccessFamiliarity

Trust

Consistent, forward-

looking, based in reality

Avoid adversarial 

approaches; giving 

agency to students & 

staff

Modelling helpful 

uses of AI

Shifting mindsets 

from policing to 

possibilities
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CRAFT applied: 

Educator-steered AI to 

improve assessment
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Beyond ‘AI tutors’

Substitution

Augmentation

Modification

Redefinition

Tutor explains concepts
AI tutor explains concepts and 

gauges understanding

Teacher-written feedback
Students working with AI on 

feedback before submission

Written case study Interactive case study with AI

Not yet possible
Mock, guided AI client 

interaction
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Stunt doubles

https://www.instagram.com/p/BlLm4tCBzyJ
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What might an ‘AI double’ of you do?

– If every student had a version of you available to them 24/7, 
what would you tell that clone to do?

– Answer student questions

– Provide instant and personalised 
feedback on drafts

– Provide advice on writing/structure

– Help understand the marking rubric

– Help give detailed feedback during 
marking

– Break down complex concepts

– Encourage exploration, creativity, 
curiosity

– Coach students on study techniques

– Facilitate groupwork

– Mimic workplace interactions
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Example: Pre-submission feedback and ideation
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Example: Coaching client
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Example: Feedback expander
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CRAFT applied: Cogniti

Culture

Rules

AccessFamiliarity

Trust

Educator-designed 

guardrails; data 

protection

Grounded in course 

content, built by 

educators

Easy to start and 

use; guided AI for 

students

Shifting mindsets 

from policing to 

possibilities

Access to frontier 

AI models
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Some big questions
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Does AI personalise learning or pamper learners?

– What is lost when learners use generative AI in certain ways?

Explain it 

to me like 

I’m five

Engage me in 

Socratic 

dialogue Confuse me

Do my 

work for 

me

Resilience, 

grit

Productive 

struggle

Germane 

cognitive load

Tell me 

what I need 

to do next

Chem

Self regulation
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2022 2023 2024 2025 2026 2027

Are we asking the right questions?

Who do we want our students to 

become?

How are we teaching, learning, assessing?

What are we teaching, learning, 

and assessing?

Why are we doing this?
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What do we value in higher education?

Stuff
Skills

Soul

Content
Critical thinking

Creativity

Communication

Cultural competence

Collaboration

Curiosity

Community

Connection

Citizenship

Compassion

Courage

Self

Learning how to learn

Learning about oneself

Learning self-regulation

Learning to persevere
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Thank you

danny.liu@sydney.edu.au
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Trust is key

Trusting party Party being trusted Consequence of trust erosion

Students Educators Feelings of hypocrisy and unfairness

Educators Students Suspicion and shame, descension into adversarial mindsets, reliance on 

AI detection

Leaders Educators Managerialism, overbearing rules, removal of access, discouraging 

experimentation

Educators Leaders Fear of retribution, lack of experimentation

Students AI Fear and avoidance

Educators AI Fear, avoidance, and negative advocacy

Community Researchers Disbelief in research outcomes

Institution Vendors Overbearing procurement processes, lack of engagement and access

Community Institution Doubting the validity of awards, doubting the value of a university 

education to prepare graduates 

bit.ly/ai-whitepaper2025
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Teacher Student

General purpose generative

AI tools

• Inequitable access

• Lack of control and visibility

• Not grounded in course content/context

• Privacy and IP concerns

Issues with mass-market generative AI tools
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